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ASEAN Association of Southeast Asian Nations
BGCA Boys• and Girls• Clubs Association
DHS Demographic and Health Survey 
GDP Gross Domestic Product
GID Gender identity disorder
GLCAC Gay and Lesbian Campus Association of China 
GLBTIQ Gay, lesbian, bisexual, transgender, intersex and queer
GPA Grade Point Average
GSA Gay Straight Alliance
GSHS Global School-based Student Health Survey
HIV Human Immunode“ciency Virus
ICRW International Center for Research on Women
ICT Information and communication technologies
IDAHOT International Day Against Homophobia, Biphobia and Transphobia
IGLHRC International Gay and Lesbian Human Rights Commission  
 (now known as OutRight International)
KRYSS Knowledge and Rights with Young People through Safer Spaces
LGB Lesbian, gay and bisexual
LBT Lesbian, bisexual and transgender
LGBT Lesbian, gay, bisexual and transgender 
LGBTI Lesbian, gay, bisexual, transgender and intersex
MICS Multiple Indicator Cluster Survey 
MSM Men who have sex with men (includes adolescents and young people)
NGO  Non-governmental organization
OHCHR O�ce of the United Nations High Commissioner for Human Rights 
PDR People•s Democratic Republic
PE Physical education
PNG Papua New Guinea
QSA Queer Straight Alliance
SAR  Special Administrative Region
SDG Sustainable Development Goal
SOGI Sexual orientation and gender identity 
SOGIE Sexual orientation, gender identity and expression
SRGBV  School-related gender-based violence
SSAGQ Same-sex attracted and gender questioning
UN United Nations
UNDP United Nations Development Programme
UNESCO United Nations Educational, Scienti“c and Cultural Organization
UNFPA United Nations Population Fund
UNGEI United Nations Girls• Education Initiative
UNICEF United Nations Children•s Fund
US United States 
USAID United States Agency for International Development 
WHO World Health Organization
WPATH World Professional Association for Transgender Health
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Adolescent De“ned by the United Nations as a person aged 10-19 years. 
Asexual  A person not interested in sexual activity in their relationships.
Being outed The experience of having one•s sexual orientation or gender identity disclosed without 

consent.
Biphobia Fear, discomfort, intolerance or hatred of bisexuality and bisexual people. 
Bisexual A person who is attracted to and/or has sex with people of more than one gender. 
Bullying  Behaviour repeated over time that intentionally in”icts injury or discomfort through 

physical contact, verbal attacks, or psychological manipulation. Bullying involves an 
imbalance of power.

Child A person under 18 years of age, unless domestic law speci“es majority earlier. 
Cisgender A term used by some to describe people whose gender identity and/or gender expression 

is aligned with the assigned sex at birth. May also be called cissexual. 
Coming out The process of acknowledging and accepting, privately and/or publicly, one•s sexual 

orientation or gender identity. 
Cyberbullying A form of bullying using the Internet (e.g. on chat rooms, social networking sites, e-mail), 

or mobile phones (e.g. text messages) to in”ict discomfort or harm. 
Discrimination The exclusion or unfair treatment of a person/group of people on di�erent traits such as 

sex, class, gender identity, sexual orientation, religion, or ethnicity. 
Drop out Leave school prematurely or abandon a course of study.
Equity Fair and impartial treatment, including equal treatment or di�erential treatment to redress 

imbalances in rights, bene“ts, obligations and opportunities.
Gay A person who is primarily attracted to and/or has sex with someone of the same gender. 

Commonly used for men, some women also use this term. 
Gender Refers to the attitudes, feelings, and behaviours associated with a person•s assigned sex 

at birth. Behaviour that is compatible with cultural expectations is referred to as gender-
normative, and incompatible behaviour considered gender non-conforming. 

Gender-based Violence that results in, or is likely to result in, physical, sexual or psychological harm or
violence  su�ering against someone based on gender discrimination, gender role expectations 

and/or gender stereotypes. 
Gender diverse An umbrella term referring to those who do not conform to either of the binary gender 

de“nitions of male or female or identify as being gender-”uid, as well as those whose 
gender expression may di�er from standard gender norms.

Gender dysphoria A diagnosis for people who identify with a gender di�erent from their sex assigned at 
birth. This term replaces •gender identity disorder• in the Diagnostic and Statistical Manual 
of Mental Disorders (DSM-5), and is applied to those with clinically signi“cant distress or 
impairment in their functioning as a result of this condition. 

Gender expression How a person communicates one•s gender to others including clothing , hairstyle, voice, 
behaviour and the use of pronouns. 

Gender-�uid The perception that one•s gender can change and switch between male, female, third 
gender or gender neutral, or have combinations at the same time. 

Gender identity How a person identi“es as being a man, woman, transgender, third gender, or another 
culturally-speci“c gender identity. Unlike gender expression, gender identity is not visible 
to others.

Gender identity A diagnosis for people who identify with a gender di�erent from their sex assigned at
disorder  birth. This term is still used in some countries, although it was recently removed from 

the Diagnostic and Statistical Manual of Mental Disorders (DSM-5) to be consistent 
with sexology terminology, and to remove the stigma of a clinical diagnosis of being 
•disordered•. (See gender dysphoria)

Gender norm What society considers as acceptable, appropriate or desirable behaviours, roles or 
expressions of a person based on their actual or perceived gender. 

Gender policing The enforcement of normative gender exp ressions on an individual who is perceived as not 
adequately conforming, through appearance or behaviour, to the sex assigned at birth.

Glossary: Common terms 
and concepts 
This report aims to use neutral language that is widely accepted globally but also employs terms commonly 
used in the region and within countries, as well as the original language used by researchers, where appropriate. 
De“nitions for common terms and concepts in the report include:    
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Gender  The process of reconsidering the usefulness or validity of one•s assigned sex and/or
questioning  assigned gender. 
Gender variance Expressions of gender that do not match that predicted by one•s assigned sex at birth, 

including people who identify as transgender, transsexual, queer or intersex.
Heteronormativity  The belief/bias that heterosexuality is the normal or default sexual orientation. 
Heterosexual A person who is attracted to and/or has sex with someone of the opposite gender.
Homophobia Fear, discomfort, intolerance or hatred of homosexuality or sexually diverse people. 
Homophobic  A gendered type of bullying that is based on actual or perceived sexual orientation or
bullying  gender identity. Can also be called bullying on the basis of perceived sexual orientation.
Homosexual A clinical term for a person who is attracted to and/or has sex with someone of the same 

gender. Some people “nd this term o�ensive, and prefer same-sex or same-gender 
attracted, sexually diverse or sexuality diverse.

Intersex An umbrella term for people born with sex characteristics, such as physical, hormonal or 
chromosomal features that do not “t typical binary notions of male and female bodies. 
Intersex persons may have any sexual orientation or gender identity.

Lesbian A self-identi“ed woman who is attracted to  and/or has sex with other self-identi“ed 
women. A lesbian can also be asexual, transgender, queer, etc.

Queer A reclaimed word that can be used as an umbrella term for a range of sexual and gender 
identities including gay, lesbian, bisexual and transgender or gender questioning. It is also 
used by some people who don•t want to label themselves. This term is seen by some as 
o�ensive. 

School-related Acts or threats of sexual, physical or psychological violence occurring in and around
gender-based  schools, perpetrated as a result of gender norms and stereotypes and enforced by
violence  unequal power dynamics.
Sex The classi“cation of people as male, female or intersex, assigned at birth, typically based 

on anatomy and biology. 
Sexual identity How a person identi“es one•s sexual orientation or attractions.
Sexual orientation  Emotional and sexual attraction to another person or other people, who may be of the 

opposite gender, same gender, or another gender identity.  
Sexually diverse A broad term used to include people who identify as gay, lesbian, bisexual, queer, 

pansexual or questioning their sexuality.
Stereotype A generalised or simpli“ed idea about people based on one or more characteristics. 
Stigma Opinions or judgments held by individuals or society that negatively re”ects a person or 

group. Discrimination occurs when stigma is acted on.
Third gender A person who identi“es as being neither male nor female, and a legal identity in some 

countries including those in South Asia. 
Transgender An umbrella term for people whose gender identity or expression di�ers from the sex 

assigned at birth. Transgender identity is not dependent on medical procedures. Includes, 
for example, people assigned female at birth but who identify as a man (female-to-male 
or trans man) and people assigned male at birth but who identify as a woman (male-to-
female or trans woman). 

Transition The process some transgender people undergo to live as the gender with which they 
identify, rather than their assigned sex at birth. This can include personal, medical and 
legal steps.

Transphobia Fear, discomfort, intolerance or hatred of transgender, transsexual and others perceived to 
transgress gender norms. 

Transsexual A transgender person who has undergone medical procedures to align their bodies with 
their gender identity. 

Violence Any action, explicit or symbolic, which results in, or is likely to result in physical, sexual or 
psychological harm. 

Young person  De“ned by the United Nations as a person aged 10 to 24 years.
Youth De“ned by the United Nations as a person aged 15 to 24 years.
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Education is a fundamental human right and essential 
for the exercise of all other human rights. Governments 
of Asia and the Paci“c have, by and large, signed on 
to international legal obligations that promote and 
develop the right of every person to enjoy access to 
education of good quality, without discrimination or 
exclusion.

However, learning environments are not always 
inclusive and safe places in the region, and can be sites 
of physical, verbal, psychological and sexual violence, 
and social exclusion. For children and young people 
who are perceived as •di�erent• and who do not “t 
into dominant cultures in societies, schools can be 
alienating and marginalising spaces.  

This is true for some lesbian, gay, bisexual, transgender 
and intersex (LGBTI) youth who face discrimination, 
bullying and violence from their peers and adults 
in schools, and institutional discrimination through 
non-inclusive school cultures, facilities, rules and 
curriculum. This experience also doesn•t end at the 
school gates, and extends to virtual spaces through 
cyberbullying among an increasingly •connectedŽ 
Asia-Paci“c youth.

In response to this issue, the United Nations High 
Commissioner on Human Rights has recommended 
that States establish national standards on non-
discrimination in education, develop anti-bullying 
programmes and helplines and other services to 
support LGBTI youth, and to provide comprehensive, 
age-appropriate sexuality education. 

As part of a programme to ensure respectful and 
inclusive school environments for all learners, UNESCO 
has undertaken this review to better understand school 
violence, bullying and discrimination on the basis of 
sexual orientation, gender identity and expression, and 
intersex characteristics or status in Asia-Paci“c. For 
simplicity, this is referred to as SOGIE-based bullying, 
violence and discrimination in this report. This report 
investigates the current situation and responses to the 
issue and makes recommendations for further action. 

Executive summary

Situation
Historically, many cultures and societies in Asia-Paci“c 
have recognised and been inclusive of LGBTI people. 
Some researchers suggest that colonisation brought 
considerable negative change in cultural norms and 
attitudes regarding sexual and gender diversity in 
many parts of the region. This period also signi“cantly 
in”uenced the legal environment, with many of the 
present punitive laws relating to same-sex conduct 
being a legacy of this time. 

Nearly ten countries have taken steps to protect LGBTI 
people from discrimination and abuse, including 
explicit reference to intersex persons in one country 
(Australia). More than ten countries have introduced 
reforms that, to varying degrees, make it easier for 
transgender people to obtain legal recognition of 
their gender identity. And nearly 20 of the 96 States 
supporting related UN resolutions in the General 
Assembly are in the Asia-Paci“c region. 

Research in the region and globally suggests that young 
people today may think about sexual orientation and 
gender identity and expression in a way that is di�erent 
from previous generations. In public opinion research 
in Asia-Paci“c, younger respondents are typically more 
likely than older ones to call for societal acceptance 
of sexual diversity. And while religious beliefs and 
a�liation are typically seen as powerful predictors 
of attitudes about sex, sexuality and gender diversity, 
cross-national differences suggest that the role 
religion has in in”uencing public opinion may depend 
on a nation•s cultural context. Expanded access to 
information and communication technologies (ICTs), 
increased mobility, and expanded access to the media, 
including a growing number of LGBTI role models in 
popular media and public life, are also believed to be 
in”uencing these developments. 

This is not to say that all young people in the region are 
accepting of diversity. In many cultures, social order, 
family honour, and sexual purity provide a longstanding 
foundation for what is considered to be acceptable 
behaviour. This includes societal expectations of 
heterosexual marriage, and the importance of having 
children to ensure care of elders and the family lineage. 
Research demonstrates that homophobia, biphobia, 
transphobia, intersex prejudice, heteronormativity 
and intolerance characterise peer interactions among 
many young people in schools of Asia-Paci“c.
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Research on school violence, bullying and 
discrimination on the basis of sex, sexual orientation 
and gender identity is growing in the region. Some 
countries, such as Australia and New Zealand, have 
multiple studies enabling trend analysis across time. 
Many other countries, including China (mainland 
and also Hong Kong Special Administrative Region 
(SAR)), Japan, Mongolia, Republic of Korea and Viet 
Nam, have used online surveys to assess the situation 
while a handful of others (including Thailand and 
forthcoming research in Viet Nam) draw on school-
based assessments. Many also use mixed methods 
including qualitative research to understand the social 
context and drivers of this violence and exclusion. 

For other parts of the region, including South Asia 
and the Pacific, there is a dearth of information. 
Information is also limited on the situation among 
intersex learners, and many reports present the 
findings for •LGBTŽ populations together in the 
analysis, although each of these populations has 
unique challenges and concerns. Finally, there are little 
data on young adolescents (aged 10-14 years) despite 
recent longitudinal research from other settings that 
suggests that peer victimisation begins at an early age. 

While further steps are needed to strengthen the 
evidence base in the region, common themes emerge 
from available research: 
€ The majority of LGBT students report having 

experienced bullying, violence or discrimination. 
€ Verbal bullying is the most common, however social 

bullying such as exclusion is also prevalent, followed 
by physical bullying and sexual harassment. 

€ Violence is often highly gendered with gay and 
bisexual men and transgender students reporting 
higher levels of victimisation and physical bullying. 

€ It is not only those who self-identify as LGBT who 
are targeted for this violence and discrimination but 
also those who do not conform to gender norms, 
including societal expectations for heterosexual 
relationships. 

€ The perpetrators are largely other learners; however, 
in some instances those working in the education 
sector are also responsible for violence and 
discrimination. 

€ Institutional level discrimination and exclusion are 
common including mis-representation in textbooks 
and curricula and an absence of gender-appropriate 
regulations and facilities. 

€ In many instances those targeted by violence 
and bullying do not seek help, as schools have 
insu�cient support or response mechanisms to 
deal with the issues. 

The impacts of this violence, bullying and 
discrimination are far reaching. They contribute to a 
hostile or unsafe school climate, not only a�ecting 
those who are targeted but also those who witness 
or perpetrate these acts. Those who are victimised are 
at greater risk of physical and mental health problems 
including depression and anxiety, suicidal ideation and 
behaviour, and substance abuse. There is evidence 
from the region that educational performance and 
achievement are also a�ected, leading to life-long 
impacts on employment and economic prospects 
and broader societal level impacts. 

Response
This review determined that the education sector 
response to prevent or address SOGIE-based violence, 
bullying and discrimination is progressing at di�erent 
rates, and using different entry points, across the 
region. Comprehensive programmes are rare, and 
while there are many initiatives underway, they are 
generally being implemented in a fragmented manner, 
with insu�cient documentation and evaluation. In 
many settings, NGOs and universities are taking the 
lead on interventions with LGBTI organisations, in 
particular, often playing a pivotal role. There are many 
good practice examples from around the region; 
however, overall the response from the education 
sector is inadequate. 

Most countries have specific education policies, 
laws and/or guidelines that uphold the rights and 
dignity of children in the educational environment, 
which include the legal prohibition of violence. The 
Philippines, however, was the only country found 
to include specific reference to bullying on the 
basis of sexual orientation and gender identity in 
a national law. Australia was also the only country 
found to have addressed intersex status and gender 
identity through federal or national education policy 
measures. Recently, a few countries, such as India 
and Japan, have demonstrated a commitment to 
preventing discrimination by introducing policies 
that address gender non-conforming learners. Fiji•s 
Child Protection Policy by the Ministry of Education 
has also included clauses requiring schools to respect 
children•s sexual orientation and to take action against 
bullying including addressing homophobic remarks. 
However, in a number of countries throughout the 
region, prohibitive legal and social environments are 
still a signi“cant barrier to addressing issues of violence 
and discrimination against LGBTI young people. 



Few education ministries have institutionalized 
professional development for teachers, incorporated 
topics about sexual orientation and gender identity into 
national curricula or developed supporting teaching 
and learning materials. Australia and New Zealand were 
found to have the most comprehensive guidance on 
curriculum, resources and professional development 
programmes for teachers, while Nepal provides an 
example of an NGO-government partnership to 
strengthen teacher capacity to implement curriculum 
inclusive of SOGIE-related topics. Most programmes 
to support teachers are being delivered through in-
service trainings, often by NGOs, while Australia was 
found to have the most comprehensive pre-service 
training for teachers. 

There are many examples throughout the region of 
support programmes for learners that address SOGIE-
related bullying, violence and discrimination. These 
interventions include peer support programmes, 
links to counselling services and awareness-raising 
activities. Diversity groups, such as Gay Straight 
Alliances are widespread in many of the universities of 
Asia-Paci“c; however, only a limited number of groups 
supporting secondary school students were identi“ed. 
A good example from India is the high school group 
Breaking Barriers, which recently won the Khemeka 
Foundation national youth leader award for socially 
conscious leadership. 

Many support programmes for young people are 
led by NGOs. The Boys• and Girls• Clubs Association 
(BGCA) of Hong Kong SAR provides a particularly 
comprehensive range of services, through Project 
Touch, including counselling, support groups, school 
workshops and professional training for school sta�, 
awareness-raising in mass media and research. 
Online initiatives are becoming an increasingly 
common channel for delivering support to young 
LGBTI people. One regional service, BE, is available 
in English and “ve Asian languages, and provides 
online chat, peer support forum, and maps linking 
users to service providers in major cities of Indonesia, 
Malaysia, the Philippines, Singapore and Thailand. 
Further research is needed to understand e�ective 
sources of counselling and other support services 
for LGBTI youth in the region.

Many of the events to raise awareness of discrimination 
and violence tend be one-o�, organised on international 
days or for particular campaigns. Some are designed 
to generate support for sexual and gender diversity, 
such as events in Japan and Taiwan province of China, 
where students wear clothes traditionally worn by the 
opposite sex, to highlight the impact of regulations 
on gender expression. Others have a particular focus 
on discrimination and/or bullying such as IDAHOT 
(International Day Against Homophobia, Biphobia and 
Transphobia). There was limited information, overall, on 
the e�ectiveness and coverage of many of the support 
programmes identi“ed in our review. It is important to 
strengthen the evidence based on what works, what 
doesn•t, and why. 

Conclusions and
recommendations
This review finds that there are common critical 
elements of a comprehensive education sector 
response to SOGIE-based bullying, violence and 
discrimination. This includes: enabling policy 
environments; inclusive curriculum and learning 
materials; professional development programmes for 
teachers and other school sta�; support for learners 
including awareness-raising activities, peer support 
and counselling services; and an overall school climate 
that understands and appreciates diversity. 

The response in many Asia-Pacific countries 
is currently inadequate. There is a need for 
comprehensive programmes that are based on 
evidence and supported by policy; strengthened 
partnerships with other sectors including health and 
child protection; and more systematic data collection 
of the situation and the response. It is through such 
policies, programmes and partnerships that the rights 
of LGBT and intersex young people will be recognised, 
including their rights to education, non-discrimination, 
and health. This report calls for scaled-up action to: 

1. Analyse the situation: The data gaps found in this 
report need to be urgently addressed. Studies are 
needed to better understand the nature, scope and 
impact of bullying, violence and discrimination in 
schools, including forms driven by homophobia, 
biphobia, transphobia, intersex prejudice, 
heteronormativity and intolerance. Adaptation of 
existing instruments including school case reports 
and periodic surveys could be cost-e�ective, while 
online surveys and school-based research can 
provide a snapshot of current issues and school 
practice. Assessments should be ongoing and form 
part of regular school evaluations and surveys, and 
data used to inform interventions.

12   |   Executive summary  
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2. Develop an inclusive policy framework: Education 
authorities should mandate protection from 
violence, bullying and discrimination in schools 
including clear references to harassment and 
violence directed at learners and sta� because of 
their sexual orientation, gender identity, gender 
expression or intersex traits or status. National and 
federal policy and regulatory measures as well 
school-level policies (e.g. codes of conduct) should 
be e�ectively communicated and reinforced. Other 
policies to remove barriers to education, including 
a�rmative action, gender-neutral uniform options, 
and the establishment of gender-neutral toilets 
and sleeping quarters for school camps/excursions 
should be encouraged. More research is needed on 
the implementation and impact of school policy in 
the region. 

3. Mainstream diversity and inclusion in curricula 
and learning materials: Inaccurate and stigmatising 
images and text against LGBTI persons in existing 
curriculum and textbooks should be removed 
as a priority. Evidence-based age-appropriate 
educational content challenging prejudice and 
intolerance and embracing sexual, gender and 
sex diversity should be promoted. In particular, 
recognition of diversity in sex, sexuality and genders 
should be included in sexuality education and related 
curriculum, and encourage learners to question 
gender stereotypes and assumptions about sexuality. 
Students should learn early (e.g. early childhood and 
primary education) that discrimination and prejudice 
in any form is unacceptable, and be equipped with 
skills to interact in positive and prosocial ways. 

4. Support teachers to deliver inclusive education 
and e�ective responses to bullying, violence and 
discrimination: Teachers should be supported by 
school authorities and senior leadership to foster 
respectful relationships and inclusive practices. 
This includes through pre- and in-service training 
programmes and/or access to information to 
understand issues facing LGBTI students and 
strategies to support all learners. Teachers and other 
school sta� must model inclusive language and 
behaviour, and address any prejudices, stereotypes 
and derogatory language that may arise during the 
teaching practice. Teachers also need guidance and 
skills on what to do if they witness, suspect or are 
informed about incidents of social stigmatisation 
and SOGIE-based bullying. 

5. Promote safe and inclusive school cultures and 
environments: School leaders, including principals, 
teachers and management, must foster a culture 
of diversity, inclusion and respect. Students should 
be able to express an appearance that corresponds 
to the gender with which they identify, and have 
their preferences for name and gender pronouns 
respected. Processes should be established to 
safeguard the privacy of students who transition 
while in school, and the con“dentiality of students• 
intersex status, if preferred. Leadership, extracurricular 
sports and other activities must be available to 
all members of the school community, and peer 
support networks and alliances encouraged. 
School •hot spotsŽ for bullying should be identi“ed 
and monitored, and particular attention made to 
ensure all students have access to safe toilets and 
bathroom facilities. Links to counselling, health, or 
other support services should be made available 
in ways that respect students• right to privacy and 
con“dentiality. Opportunities to engage parents and 
caregivers in creating inclusive school cultures and 
environments should be created.

6. Build a stronger evidence base: More robust 
evaluations of interventions are needed to inform 
and scale up good practice in the region. Education 
sectors should develop a better understanding of 
factors that contribute to more inclusive school 
communities and the bene“ts that are achieved by 
doing so at the individual, system and societal levels. 



�Everyone has the right to 
education� Education shall be 
directed to the full development 
of the human personality and to 
the strengthening of respect for 
human rights and fundamental 
freedoms. It shall promote 
understanding, tolerance and 
friendship among all nations, 
racial or religious groups, and 
shall further the... maintenance 
of peace.�

The Universal Declaration  
of Human Rights1
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1.0 Overview

Why was this report developed?

The right to education is a basic human right, 
recognised in the 1948 Universal Declaration of 
Human Rights and enshrined in the International 
Covenant on Economic, Social and Cultural Rights, 
the UN Convention on the Rights of the Child and 
other international treaties and commitments. 1-4 

Governments throughout the Asia-Pacific region 
have, by and large, signed onto these commitments, 
which support the right of children and young people 
to access quality education in safe and secure 
learning environments. 

The United Nations Sustainable Development Goals 
(SDGs) are also guided by the overarching principle 
that development e�orts must leave no one behind. 5 

The fourth goal is to •ensure inclusive and equitable 
quality education Ž including by 2030, that all learners 
acquire the knowledge and skills to promote human 
rights, gender equality and peace and non-violence 
and for education facilities to be built and upgraded to 
be gender-sensitive and provide non-violent, inclusive 
and e�ective learning environments for all. 

There is evidence, however, that schools and other 
educational institutions are not always safe spaces in 
the region and around the world. 6-9  For children and 
young people who do not “t into the dominant cultures 
in a society or who are perceived to be •di�erent •, 
school can not only feel unsafe but attending school 
can be a marginalising and alienating experience. 

Some learners face not only discrimination, bullying 
and violence from their peers or from adults, but also 
institutional discrimination through non-inclusive 
school cultures, facilities, rules and regulations, and 
invisibility or marginalisation in the curriculum. This 
is true for many sexually and gender diverse learners, 
including lesbian, gay, bisexual, transgender and 
intersex (LGBTI) youth. The severity of this experience 
can be compounded by other intersecting factors 
such as ethnicity, class, and age, and the simultaneous 
intersection of these and other characteristics. 10-14 

Intersectionality is speci“c to each context; however, in 
many settings this intersection creates disadvantages 
and vulnerability to violence for LGBTI youth.

In 2003, the Committee on the Rights of the Child 
speci“cally clari“ed that States are obliged to protect 
adolescents from discrimination on the grounds of 
sexual orientation:  

This review recognises the complexity 
in terminology globally, and within the 
region, on sex, sexuality and gender. 
For simplicity, •SOGIE-based bullying, 
violence and discrimination• is used 
to refer to the various manifestations 
of violence and exclusion based on 
gender discrimination, gender role 
expectations and stereotypes, intersex 
prejudice, and societal expectations 
for heterosexual relationships. This is 
sometimes referred to as homophobic 
or transphobic bullying, violence and 
discrimination. 

This report considers violence 
experienced by children and young 
people because of actual or perceived 
sexual orientation and gender identity 
or expression, or because their bodies 
di�er from typical de“nitions of male or 
female. The term •LGBTI people/youth• 
is used in this report when inclusive of 
intersex persons, and LGBT when the 
situation or needs of intersex people/
youth have not been considered.  Local 
terms and those from original studies 
are also included, and the glossary 
provides information for readers on 
concepts and terms in this report.

�States Parties have the obligation to ensure that all human beings 
below eighteen enjoy all the rights set forth in the Convention 
without discrimination�These grounds also cover adolescent�s sexual 
orientation�[All] adolescents subject to discrimination are made 
more vulnerable to abuse, other types of violence and exploitation�
Therefore they are entitled to special attention and protection from 
all segments of society.� 15
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The Committee on the Rights of the Child has, in treaty 
monitoring processes, also expressed concern about 
discrimination against LGBTI youth in Asia-Pacific 
schools.16 Other human rights bodies including the 
Committee on Torture and the Committee on Economic, 
Social and Cultural Rights have also called for attention to 
intersex persons, with the latter explicitly mentioning that 
•persons who are transgender, transsexual or intersex 
often face serious human rights violations, such as 
harassment in schools or in the workplace.Ž17 

The United Nations High Commissioner for Human 
Rights has also recognised SOGIE-based discrimination 
and violence in education to be • of particular concern, Ž 
and made recommendations to States to address 
it.18,19 In September 2014, the Human Rights Council 
adopted a groundbreaking resolution condemning 
all forms of violence against people based on sexual 
orientation, gender identity and expression and called 
on the Commissioner to again review the evidence 
and good practice.20 The May 2015 report of the High 
Commissioner for Human Rights recommends that 
States take action to end discrimination and violence 
against LGBTI persons, including by •establishing 
national standards on non-discrimination in education, 
developing anti-bullying programmes and establishing 
helplines and other services to support LGBT and 
gender non-conforming youth, and providing 
comprehensive, age-appropriate sexuality education Ž.21 

Recently, the United Nations High Commissioner for 
Human Rights convened a meeting to specifically 
address the human situation of intersex persons, during 
which he drew attention to the life-long discrimination 
that intersex persons face in many areas including 
education.22 A subsequent fact sheet on intersex people 
published by the O�ce of the High Commissioner for 
Human Rights (OHCHR) calls for action to prohibit 
discrimination in educational institutions including 
training for education o�cials to respect and provide 
equal treatment to intersex persons.23

Within the UN system, UNESCO has been examining 
SOGIE-based bullying, violence and discrimination in 
education globally since 2011.24 This report aims to 
clarify the situation, the response, and the need for further 
action in the Asia-Paci“c region to ensure inclusive school 
environments for all learners. Speci“cally, it aims to:
€ Build understanding of manifestations, scale and 

impact of individual and institutional SOGIE-
based discrimination and violence in Asia-Paci“c 
educational institutions and identify evidence gaps; 

€ Document how governmen ts, the education sector, 
and other partners, are addressing the issue and 
emerging good practice; and 

€ Provide recommendations on how to assess, prevent 
and scale up the education sector response in the 
Asia-Paci“c region.

Who is this report for?

The primary audience for this report is education 
policy-makers and other stakeholders responsible 
for child protection and human rights protections in 
Asia-Paci“c. This includes, most importantly, ministries 
of education, but also ministries responsible for child 
welfare and development, heal th, and youth, as well as 
national human rights institutions. This includes both 
those working at the central level, as well as those at 
sub-national levels.  

Other secondary audiences for this report include: 
€ Non-governmental organizations (NGOs) currently 

implementing school-based programmes or 
lobbying government institutions for policy or 
programme reform or scale-up. 

€ School administrators, teachers and counsellors 
interested in preventing bullying and violence 
and promoting acceptance of sexual and gender 
diversity in their educational institutions. 

€ Learners, parents and communities advocating for 
safe and inclusive school environments, or leading 
awareness-raising campaigns on bullying, diversity 
or related issues.

€ University lecturers and professors supporting 
coursework on gender, sexuality and human rights 
as well as those preparing teachers for service.

€ Media professionals concerned about discrimination 
and intolerance in education. 

€ Development partners supporting education, 
human rights, gender equality and gender-based 
violence interventions and programmes. 

How was this developed and 
what are its limitations?

This review was primarily desk-based, drawing on 
published and unpublished reports, peer-reviewed 
literature and media reports from nearly 40 countries 
in the Asia-Paci“c region.25 It also draws on information 
from individuals from NGOs and governments in many 
countries, including stakeholders participating in the 
February 2015 Regional Dialogue on Lesbian, Gay, 
Bisexual, Transgender and Intersex (LGBTI) Rights and 
Health in the Asia-Paci“c hosted by UNDP.26

A draft of this report was distributed prior to the Asia-
Pacific Consultation on School Bullying based on 
Sexual Orientation and Gender Identity/Expression27 
in Bangkok, Thailand in June 2015. The consultation, 
organized by UNESCO and UNDP regional o�ces, 
had over 100 participants including delegations from 
13 countries in the Asia-Paci“c region and provided 
a platform for participants• feedback, and for the 
sharing of additional data and programme experience.  
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A peer review process also elicited input on particular 
thematic issues and from a broader range of countries. 
This included input from more than 50 academic, 
government and civil society stakeholders. 

There are several limitations to this report. First, 
while every effort was made to gain information 
from all countries, some data may have been missed 
including reports, policies or news articles published 
in local languages. Second, there may be data or 
programme evaluations that were not available in 
the public domain that are critical to advancing our 
understanding of the situation and the response. Third, 
it is impossible from this report to say much about 
coverage, and the evaluation data are insu�cient to 
make broad recommendations through the region. In 
particular, information on the situation facing intersex 
youth is sparse. Finally, there may be e�orts to address 
these issues through broader school programmes on 
citizenship, health or gender that were not included. 
As such, UNESCO sees this as a living document that 
can be updated as further information and programme 
experience become available. 

What does the report contain and  
how can it be used?

This report considers what is known about 
discrimination and violence against LGBT, intersex 
and gender non-conforming youth in Asia-Paci“c 
educational institutions and what is being done to 
address it. This includes the broader societal and 
historical understandings of diversity of sex, gender 
and sexuality in the region, and how this impacts on 
schools as a microcosm of society. The main focus of 
this review is the formal educational system of primary 
and secondary schools and to a lesser extent tertiary 
institutions including colleges, universities or other 
settings of higher education.  

Depending on your needs and interests the report can 
help you:
€ Learn about the situation of LGBTI youth in schools 

of Asia-Paci“c and evidence gaps.
€ Analyse what is happening in your own context 

and whether there is an adequate education sector 
response.  

€ Advocate for inclusive school environments that 
respect and value diversity in all of its forms. 

€ Act to improve policy and programmes so that all 
learners can achieve their right to education.
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The Asia-Paci“c region covers over 40 countries and 
more than half of the world•s population. There is an 
incredible range of cultures, religions and languages. 
The prevailing attitudes towards LGBTI people also 
vary greatly, as do the legal and policy frameworks to 
protect them.  Because the attitudes and behaviours 
prevalent in a school often re”ect the outlook, beliefs, 
ideology and culture held by a society, this section 
explores this context in further detail. 

2.1 Historical context 

References to LGBTI people in the region appear in 
historical texts dating back thousands of years. In 
particular, in many parts of Asia, transgender people 
historically held special roles in society as spiritual 
mediums, healers or performers. In Southeast Asia, 
there are historical reports in both Myanmar and the 
Philippines of shamans,28 generally men with feminine 
behaviour and/or dress, who were accepted and even 
revered in society, and performed at celebrations and 
ceremonies.29,30 In Thailand, transgender women 
enjoyed social status as healers or spirit mediums,31,32 
and a recent renaissance of this social role is reported 
in northern Thailand. 33 In Indonesia, there are 
legends of deities with both masculine and feminine 
characteristics; historical reports of diverse gender 
expressions in some ethnic groups, particularly for 
spiritual leaders and shamans; and male same-sex 
relationships in some rituals, initiations and performing 
arts.34 The Bugis people of Sulawesi, for example, 
recognise “ve gender categories: male, female, female-
born or male-born individuals who identify as neither 
woman nor man, and shamans who embody both 
female and male elements.35 The hijra36 populations 
of countries in South Asia also have historically had 
a revered place in celebrations and ceremonies and 
•third genderŽ people are considered in some Hindu 
texts as being semi-divine.36-39 Representations of 
sexually and gender diverse gods and goddesses, 
including androgynous deities, can also be found on 
many temples and other cultural monuments in Nepal 
and other South Asian countries dating back several 
centuries.40  

In the Pacific, gender diverse people also appear, 
historically, to have been valued members of the 
community, particularly among the Polynesian 
communities. 41,42 Local terms di�er (such as akava•ine in 
the Cook Islands, vakasalewalewa in Fiji, whakawahine 
in New Zealand, aka““ne  in Niue, palopa in Papua 
New Guinea (PNG), fa•afa“ne in Samoa, fakaleiti in 
Tonga and pinapinaaine in Tuvalu). Many suggest that 
these communities, typically assigned male at birth 
but taking on traditionally female roles, were valued 
for their ability to carry out tasks of both genders and 
may have had greater freedom than women and girls 
in their social networks and behaviours.43-46  

In Australia, the aboriginal population historically 
operated under a complex variety of codes and laws. 
In many tribes, homosexual acts were completely 
forbidden but among some tribes, unmarried men 
entered into sexual relationships with other young 
men with the understanding that the relationships 
would end once they married.  In other tribes certain 
individuals were referred to as •Two-OneŽ people 
and were believed to possess male and female spirits 
in one body and permitted to engage in same-sex 
relationships.47 These individuals are known as 
Sistergirls (assigned male at birth but living partly or 
fully as women) and Brotherboys (assigned female 
at birth but living partly or fully as men) in some 
communities or yimpininni  in the Tiwi Islands.35, 48

In East Asia, there have been historical periods 
and places of tolerance towards same-sex sexual 
relationships, particularly between men. In China, 
same-sex relationships were at one time reportedly 
fashionable amongst the higher social classes, with 
even a few references to same-sex marriage.49-51 They 
were also believed to have been common among 
samurai and Buddhist monks in both Japan and 
Tibet, China.52-55 In the Republic of Korea, there are a 
number of historical references to diversity in gender 
expression, including male shamans who would 
take on women•s roles.56 Other historical references 
suggest that sexual relationships between adolescent 
males and older males may been acceptable in other 
contexts historically, despite being understood now as 
more likely sexual exploitation and abuse.57 

Historical texts refer to considerable sexual ”uidity 
and permeability in gender roles in Southeast 
Asia, including Indonesia, Malaysia, Myanmar and 
the Philippines; however, this review found little 
information in historical texts on women•s expressions 
of sexual and gender diversity. 58-63 And while some 
traditional Buddhist texts include reference to four 
genders and males with variations in genital and other 
physical characteristics, apart from these references 
and the Indonesian deities referred to above, no other 
examples were found on intersex persons.31,32,34

2.0 Understanding 
the context 

�They�ve always been 
part of the family, part 
of the village, and part 
of the tribe�
Description of Akava�ine  
in the Cook Islands43
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Some suggest that colonisation brought considerable 
change in cultural norms and attitudes regarding 
sexual and gender diversity in many parts of the 
region.29,54,64,65 This period also signi“cantly in”uenced 
the legal environment, with many of the present laws 
relating to same-sex relations being a legacy of this 
time (see next section).66,67 

Many researchers also indicate the corresponding, 
often negative, influence of religion that was 
introduced during this period. In the Pacific, it is 
believed that some forms of Christianity introduced 
were hostile toward LGBTI people, often removing 
them from a traditional place of acceptance and 
respect to one of stigma and shame.35 In Japan, 
the influence of Christian missionaries and other 
political and social reforms in the late 19th Century 
were also reported to contribute to prejudice of these 
communities during that time. 68 Similar changes have 
also been reported in India and the Philippines.65,69 

Finally, a more recent development commonly cited 
as having in”uenced public opinion is the onset of the 
HIV epidemic in the 1980s. As the initial cases clustered 
among gay men, what is now known as AIDS was 
initially called the •gay plague• or •gay-related immune 
disorder•.70 The complex relationship between HIV and 
homosexuality over the last 30 years has contributed 
to misinformation, stigma, discrimination and violence, 
even in countries where most infections are not related 
to unprotected sex between men. 56,69,71 

There is a growing body of research showing that the 
increased burden of disease is not explained by higher 
risk sexual practices, but by structural factors such as 
homophobia and transphobia, stigma, discrimination, 
violence and lack of human rights protections, that 
contribute to reduced access to information and 
services and increased HIV acquisition in some 
settings among for men who have sex with men 
(MSM) and transgender people.72 

2.2 Legal context 

At least 19 countries in Asia-Paci“c have laws that 
criminalise consensual adult sex between men, and 
at least seven also have laws that could be applied for 
sex between women. 73 As indicated earlier, most of 
these countries inherited these laws from the colonial 
era and one analysis suggests from a single law that 
British rulers imposed on India in 1860.74 In India, a 
lengthy campaign to decriminalize homosexuality was 
reversed by the Supreme Court decision in 2013. 

In some countries, customary and religious laws operate 
alongside formal statutory laws. For example, Muslim 
personal law or principles of Sharia law are applied in 
Muslim communities at national or provincial levels in at 
least ten countries.67 For example, in Brunei Darussalam, 
the Aceh province of Indonesia and some states of 
Malaysia, Muslim personal law or principles of Sharia law 
also exist and prohibit liwat (sodomy) and musahaqah 
(sex between women).75  

Laws against •cross-dressing•, •impersonation• or 
•imitating the opposite sex• may also be invoked against 
people with non-conforming gender expression 
in Brunei Darussalam, Malaysia, Sri Lanka, Tonga 
and some districts of Indonesia.66,67,76,77 Prohibitions 
enforcing gender norms are generally either another 
legacy of British colonial criminal codes or a re”ection 
of Islamic religious beliefs.35

Some countries have decriminalised consensual, 
adult same-sex sexual relationships, such as Australia, 
China, Fiji, Mongolia, Nepal, New Zealand, Palau, 
Timor-Leste and Vanuatu.75 

For transgender people, the right to legal recognition 
of self-defined gender identity is a basic aspect of 
self-determination and dignity. 78,79 Some countries 
have introduced reforms that, to varying degrees, 
make it easier for transgender people to obtain legal 
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recognition of their gender identity. Bangladesh, Nepal 
and Pakistan created a legal •third gender• category,80 
and new passport policies in Australia and New 
Zealand enable individuals to choose male, female or 
indeterminate (including intersex) gender markers.81,82 In 
India, the Supreme Court recently a�rmed that hijra, 
or transgender, people were entitled to a third gender 
status as a means to equal treatment under the law, 
including legal recognition. 83 Similar decisions have 
been made in Nepal; however reports suggest that 
this has not yet been fully implemented. 84  

Other countries recognise changes in gender, such 
as China including Hong Kong SAR, Fiji, Indonesia, 
Japan, Mongolia, Republic of Korea, and Singapore; 
however, pathologisation and/or gender a�rmation 
surgery is generally required.31 The Taiwan province 
of China removed this requirement in 2014. Requiring 
applicants to undergo diagnosis or other procedures 
such as forced sterilization, surgery or other medical 
procedures is not supported by medical professionals, 
and is a violation of international human rights 
standards.21,79 

Legal recognition of self-de“ned gender identity for 
intersex persons is limited in the region. In Australia 
and New Zealand transgender and intersex people 
who are not comfortable being categorised as male or 
female may opt for another descriptor, such as •X• on 
their identi“cation documents, although in Australia 
this requires a letter from a medical practitioner for 
the amendment to be made. 81,85 Changes to gender 
on o�cial documents are also reportedly possible 
for intersex children who undergo surgery in other 
countries, including Viet Nam, in which case the 
parents can select the gender.86 

The Committee on the Rights of the Child, the 
Committee on Torture, intersex advocates and groups 
in Australia, Hong Kong SAR, Thailand and others 
have called for an end to medically unnecessary 
surgery and treatments on intersex children, which 
are violations of the human right to bodily autonomy 
and self-determination. 21,32,79,87,88 Australia was the 
“rst country to prohibit sex assignment surgery or 
treatment on intersex minors without their informed 
consent, with only one other country (Malta) recently 
also doing so. 

Laws should recognise self-de“ned gender identity 
with no medical preconditions or exclusions based on 
age, marital or family status or other grounds. These 
laws should also include more than the binary sex or 
gender options for those who identify outside of male 
and female.78

Interviewer: Have you 
ever regretted getting the 
surgery? 
Respondent: I have, a 
lot. Regret is something 
you feel over your own 
decisions. This, [on the 
other hand,] is resentment. 
I can�t help but resent my 
parents�Why didn�t they 
treat [the situation] like 
it was their own lives and 
think twice?
PP, intersex person aged 41,  
Republic of Korea89

Legal recognition of LGBT relationships is important 
to prevent discrimination in a range of areas including 
financial issues, such as benefits, property and 
inheritance, parenting, and health care. However, in 
most states of Asia-Paci“c there is no legal recognition 
of same-sex relationships (see Figure 9).  New Zealand 
was the “rst country in Asia-Paci“c to recognise the 
marriage of two people, regardless of their sex, sexual 
orientation, or gender identity and to ensure the full 
rights that come with married status in 2013.90 

For the majority of countries in the region, revising 
legal definitions of marriage has proved too 
controversial resulting in a range of alternative options 
for legal recognition of relationships. Some states and 
territories in Australia recognise civil unions between 
same-sex couples, thereby ensuring access to most 
relationship entitlements. 91 In 2015, Japan�s Shibuya 
district reportedly passed an ordinance allowing for 
•partnership certi“cates• for same-sex couples,92 with 
several local governments announcing their intention 
to follow this decision. 93 This is not recognised, 
however, in Japan•s Constitution and therefore by the 
Japanese government overall.94 In Thailand, the Civil 
Partnership Registration Bill is currently under review, 
and … if enacted … extends some rights; however the 
text under review at the time of publication increases 
the minimum legal age of marriage from 17 to 20 for 
same-sex couples and precludes adoption rights.95 In 
Cambodia, while same-sex marriages are not o�cially 
recognised, they are also not legally prohibited, and 
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there are reports of same-sex couples registering as 
•husband• and •wife• with resulting legal protections.96 

Government statements supporting same-sex 
relationships has also raised speculation that formal 
recognition may be forthcoming in Cambodia,97 

Thailand and Viet Nam.98   

Fiji was the first country in the region to include 
protection from SOGIE-based discrimination in 
its national constitution and recently Nepal�s new 
constitution has also included protection for •sexual 
and gender minorities• from discrimination by the state 
or judiciary.99, 100

Laws and policies that protect LGBTI people from 
discrimination and abuse exist in Australia, Hong 
Kong SAR, New Zealand and Thailand. Pakistan 
provides protection on the basis of gender identity, 
but not on sexual orientation as same-sex relations 
are illegal.66,67,74 The India Supreme Court decision, 
cited above, also directed the Government to take 
affirmative action in education and government 
employment, and enhance acc ess to social welfare 
schemes for transgender persons.83 Thailand�s Gender 
Equality Act prevents discrimination on the basis of 
gender and is inclusive of LGBT people.101  

Some states in the region have legislation prohibits 
discrimination against on the basis of sexual orientation 
in employment, as is the case in the Cook Islands, 
the Taiwan province of China and in some local 
government units of the Philippines.35,66,75  

Australia is the only country in Asia-Pacific that 
expressly prohibits discrimination against intersex 
persons.21,102

Finally, in the international sphere, some Asia-Paci“c 
countries have also expressed or denied support for 
resolutions regarding equality regardless of sexual 
orientation and gender identity in the UN General 
Assembly or at the UN Human Rights Council. Eighteen 
(18) of the 96 UN Member States supporting UN 
resolutions on this issue are in Asia-Paci“c, namely: 
Australia, Federated States of Micronesia, Fiji, Japan, 
Marshall Islands, Mongolia, Nauru, Nepal, New 
Zealand, Palau, Philippines, Republic of Korea, Samoa, 
Thailand, Timor-Leste, Tuvalu, Vanuatu and Viet Nam. 
Those opposing include: Afghanistan, Bangladesh, 
Brunei Darussalam, Democratic People�s Republic 
of Korea, Indonesia, Malaysia, Maldives, Pakistan and 
the Solomon Islands. China and India have abstained 
in previous votes.103 Brunei Darussalam and Malaysia 
have also been unsupportive of integrating LGBTI issues 
into regional frameworks, including the Association of 
Southeast Asian Nations (ASEAN) Intergovernmental 
Commission of Human Rights• recent ASEAN Human 
Rights Declaration.35

 2.3 Religious and cultural context 

In many cultures in the region the concepts of social 
order, family honour, and sexual purity provide a 
longstanding foundation for what is considered to be 
acceptable behaviour. Cultural taboos often restrict 
discussion of sexuality and there are societal expectations 
of heterosexual marriage, and the importance of having 
children to ensure care of elders and the family lineage. 
This is documented in many Confucian cultures, 
including China, Japan, the Republic of Korea and 
Viet Nam in East Asia as well as in many South Asian 
societies.104-109 In some societies, tolerance of sexual 
diversity is believed to exist as long as it is not visible, 
and men demonstrate masculinity through heterosexual 
marriage and fathering children.49,57,64,84,110,111 Marriages 
of convenience to alleviate societal and family pressure 
are also reportedly not uncommon in Indonesia and 
Mongolia.34,112 In some instances gay men and lesbians 
undergo •cooperation marriages,• as reported in 
China.49 Oppressive family dynamics to remain gender-
normative push some transgender youth to the streets 
to avoid violence, shame and anguish, as documented 
in Myanmar.113 

In the region, and globally, personal religious beliefs 
and a�liation are typically seen as powerful predictors 
of attitudes about sex, sexuality and gender diversity. 
However, cross-national differences in cultural 
orientations suggest that the role religion has in 
explaining public opinion may depend on a nation•s 
cultural context. 114 For example, in a recent public 
opinion survey, 73% of persons in the Philippines said 
•homosexuality• should be accepted in society, despite 
also ranking as a highly religious setting.115 

There is signi“cant religious diversity in the Asia-Paci“c 
region. In a recent study, Hindus were the largest 
religious group in the Asia-Paci“c, comprising around 
25% of the total population, followed by Muslims 
(24%), and people una�liated with any religion (21%).116 
There is also signi“cant diversity within countries, and 
particularly in China, including Taiwan province and 
Hong Kong SAR, Republic of Korea, Singapore and 
Viet Nam. 

The predominant religions vary greatly in their attitude 
towards sexual and gender diversity, although even 
within a faith the approach is often not uniform and 
can change based on interpretations of religious texts 
or between religious leaders. In some countries, a 
resurgence of conservative interpretation of religion 
has been associated recently with a rise in violence 
and intolerance of LGBTI people.35,117 ,118 Homophobic 
sentiments are believed to be especially high in 
countries that are more religious and/or theocratic, 
with correlation also found between homophobia and 
gender inequality.119, 120

https://unesdoc.unesco.org/ark:/48223/pf0000382235_eng
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Gender and sexually diverse people take on special 
roles during some Hindu ceremonies, and people of 
diverse gender and sexual identities are acknowledged 
in many Hindu and Buddhist texts, as indicated 
earlier.121-123 Some texts suggest that Buddhism, while 
regarded as mostly tolerant towards sexual and gender 
diversity, interprets •homosexuality• as a result of bad 
karma … LGBT people are believed to have committed 
sins in past lives, and therefore are regarded as 
deserving stigmatisation and discrimination imposed 
upon them. 324

Islamic sects vary in their interpretation of sexual 
and gender diversity. In certain areas of the region, 
sexual and gender diverse people take roles during 
ceremonies,58,124,125 while more conservative Muslim 
states ban •imitating the opposite sex• under Sharia 
law.66,76 While some minor doctrines such as Zahirism 
or Rafida affirm that •homosexuals• should not be 
punished, the majority of the Islamic sects in the 
region are generally opposed to sexual and gender 
diversity.34,57,65,67,126 This is particularly so for those more 
conservative Muslim states applying Sharia law which 
condemns same-sex sexual acts, particularly between 
men, with punishments including imprisonment, 
lashing and even death.65,67,127 There are limited 
examples in Asia-Paci“c of progressive clerics and 
Islamic organisations offering greater acceptance 
for people of diverse sexual and gender identities. 
In Indonesia, some scholars propose a humanist 
interpretation of Islam inclusive of LGBT people, 
students and faculty at some Islamic studies universities 
are exploring diverse genders and sexualities in the 
course of their studies.34,35

Although only seven percent (7%) of the population 
in the region are Christian,118 Christianity remains 
influential in the region, particularly in forms of 
Christian values and penal codes introduced to the 
region by missionaries during the colonial periods. 
Historical texts suggest that Christian missionaries were 
opposed to the sexual and gender diversity in many 
cultures of the region, and the in”uence of Christianity 
in the colonial periods has already been discussed. 
This opposition is still in place in some settings as 
demonstrated by the active campaigning against 
LGBTI rights by evangelical Catholic groups in Hong 
Kong SAR, Republic of Korea and Singapore.35,128,129,130 

In other countries, recent discourse and practice has 
been more embracing of sexual diversity,131 and may 
be further in”uenced by statements by the Catholic 
Pope Francis supporting greater integration of persons 
with diverse sexualities.132 Examples of Christian 
communities run by, and for, LGBTI people, while 
not large, exist in Australia, Hong Kong SAR, New 
Zealand, the Philippines, and the Republic of Korea.35 

Research among •same-sex attracted and gender 
questioning• (SSAGQ) young Christians in Australia 
has found changes across time. In recent years, 
the religious sub-group had higher expectations 
of how they should be treated, and reported fewer 
contradictions between their faith and their sexuality. 133 
The study calls for further research on the in”uence of 
media statements on religious SSAGQ young people. 
This is an area, generally, that merits further research. 
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